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This policy paper was developed to assist the Czech policy makers to implement the UN Convention on the Rights of Persons with Disabilities regarding the right to education, as set forth by article 24. Ensuring quality inclusive education is an essential part of inclusion of people with disabilities into their communities and society as a whole. Following recommendations aim to challenge the outdated and discriminatory system of segregated education in order to ensure that every person regardless of their disability can lead a fulfilling life and can exercise their rights and freedoms, including the right to equal access to education, the right to habilitation and rehabilitation, the right to living in a community and a right to work. 

Czech Republic must come up with a clear and comprehensive policy of transition from segregated to inclusive education which must contain concrete deadlines, budget scheme, capacity building and awareness raising and it must include people with disabilities and their families in the policy making. The implementation  must be appropriately monitored and evaluated during the whole process to ensure the goal attainment. 

Education for all 

The Czech republic has ratified the UN Convention on the Rights of Persons with Disabilities (“CRPD”) in 2009 and it was published in the Treaty Collection under no. 10/2010. Article 24 of the CRPD sets out the obligation “to ensure an inclusive education system at all levels and life long learning directed to… [t]he full development of human potential and sense of dignity and self-worth, and the strengthening of respect for human rights, fundamental freedoms and human diversity…”. Under the CRPD states are obliged to “to allocate sufficient resources for the development of an inclusive education system for children with disabilities” and “provide students with disabilities with the required support within the general education system.”
 

Segregated education largely contributes to the reproduction of stigma, intolerance and indifference towards people with disabilities. Reduced curricula systematically marginalise children and adults with disabilities, hindering their chances at the open labour market and pushing them into poverty. Further, it results in higher public costs associated with a parallel segregated system. non-disabled children do not evolve empathy, understanding and respect for diversity to the same extent when learning alongside their disabled peers in inclusive settings.

Overview of the situation in the Czech Republic

The long history of segregation, institutionalisation and discrimination of people with disabilities in the Czech republic was accompanied by the practice of the two-track system of “mainstream” and “special” education. Although some efforts have been made in order to enable children with disabilities attend regular schools by means of “integration”, these have not lead to great results. Currently, half of the children with disabilities and more than 80% of children with intellectual disabilities attend special schools.
 Most of the regular schools can not provide barrier-free settings for children with physical or combined disabilities or accessible educational materials. Further, although the law sets forth the right of every child to attend the catchment-area school unless their legal representative decides otherwise,
 the head teachers often refuse to admit children with disabilities in regular schools with reference to the provision that enables them to do so on the grounds of a full capacity or unsuitable conditions. Children with disabilities are forced to attend remote special schools with reduced curriculums and often no contact with their non-disabled peers. 

The fragmented financing of the two-track system results in unequal treatment and discrimination against children in disabilities in mainstream schools and it does not provide sufficient flexibility and coherence to fulfill the potential of every child. 

Moreover, there is a lack of consensus among the special pedagogues regarding the benefits of inclusive education which poses a big barrier to any political decision on this issue. In 2010, the Government of the Czech Republic has adopted the National Action Plan for Inclusive Education (NAPIE) that would set forth the plan for a transition from segregated to inclusive education. Due to the change of government and strong opposition from part of the public and experts, its implementation was discontinued in 2011. Currently, there is no binding national strategy for inclusive education. In 2013, the Ministry has announced plans for a new comprehensive strategy on education for next 5 years.

10 STEPS FOR CHANGE

1. Transition to inclusive education system must be a priority of the the education strategy. All policies and strategies developed by the Ministry of Education or other government bodies concerning education and related areas must recognise inclusive education as the priority of any change. Conversely, no policy or legislation can be passed that would impede the implementation of the strategy.

2. The strategy must contain clear and realistic deadlines for each step as well as a thorough and realistic budget plan. The state must ensure that appropriate budget is allocated and will be allocated for the future and it must set responsibility for each individual step in the strategy. 

3. Legislation must set forth the right to inclusive education. Current legislation must be amended to make inclusive education a clear goal of the education system and a right of every individual child. 

4. All schools must be part of one system, with equal financing and management by 2020. The strategy must set a goal to transform all special schools into mainstream education schools and to ensure that all the segregational practices within them are relinquished. All schools must be open for every child regardless of their disabilities.

5. All schools must be able to provide individual plans for every child depending on their individual needs. Each school must be able to provide quality education for every child, disabilities-based assessment must be replaced by individual assessment in order to determine every child's individual education needs and support. 

6. The state must provide specialised training for all teachers on how to work in inclusive, diverse classroms to achieve a full potential for every child. All education and training for future and current teachers must include inclusive approaches.

7. Accesibility of schools, classrooms, educational materials and curricula must be ensured. Schools must be able to support every child according to their educational needs, all school material and curricula must be prepared in diverse forms of communication in order to ensure equal quality of education of all children. 

8. The state must provide awareness raising for children with and without disabilities, their families and communities on inclusive education. The state must explain the benefits of inclusive education for everyone.

9. People with disabilities and their families as well as civil society must be included in preparation and implementation of policies on inclusive education.  The state must recognise the essential role of these groups in policy making concerning their education and well-being. 

10. The transition process must be properly monitored and evaluated in order to record the implementation.  
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