1.
There are a number of arguments that purport to demonstrate the necessity of education of persons with disabilities. Some of these are counter arguments to a series of myths reigning in the consciousnesses of citizens and politicians and distorting the real value of persons with disabilities: 

''Persons with disabilities cannot work'': this argument is defeated by the reality itself. If persons with disabilities are offered education, training, special accommodation and appropriate technical aids, they can be effectively and efficiently integrated in theeconomic fabric of the community. 

 ''Persons with disabilities cannot contribute to the progress of society'': this misconception is linked to the tendency to underestimate  their capacities and disregard their inclinations. However, their capacities can be explored through education and utilised appropriately.

 ''Persons with disabilities cannot set targets'': education can help persons with disabilities set and conquer goals. 

''Persons with disabilities cannot be autonomous'': this perception is not linked to their capacities but to the tendency of the uninformed others to consider them  deficient and inadequate

''Persons with disabilities need charity'': behind this myth there is an exercise of political, social and economic power. It is through this perception that the disability benefits policy is reinforced and persons with disabilities and their families are manipulated. Persons with disabilities do not need compassion and pity but education.

 ''Disability is a medical problem'': this erroneous perception is further evident from the fact that the majority of the stakeholders dealing with the promotion of persons with disabilities come under the Ministry of Health and Social Solidarity. However, the reality is different. The idea that disability is a medical problem that needs to be solved or an illness that needs to be cured implies that a person with a disability requires fixing or healing. The demolition of this myth constitutes the new basis for countering ableism and promoting disability combating social exclusion and addressing human rights obstacles through education. Education can be the lever for mitigating inequalities and creating an inclusive society. 

2.
Acknowledging that education is essential to creating an inclusive society, Greece following the steps of other EU member states, has attempted to make a turn towards non-discriminated
 inclusive education. This attempt began from a series of law reforms
 which would guarantee the solid ground for inclusion to succeed. The renaming
 of ‘special
 classes’ to ‘inclusive classes’ was one of the ways that education policy responded to the impetus of inclusion (Law 2817/2000). In the same legislation that introduced the name of ‘inclusive classes’, a complex bureaucratic assessment and evaluation process for the identification of students with a disability was put into place. This process reinforced the dominance of the ‘medical model’ in the education system by requiring children and young people to be ‘labelled’ with one of the recognised categories
 of disability before educational provision in the form of resources, additional support and instructional differentiation could become available. In practice, inclusive classes have continued in most cases to perform their role as ‘withdrawn rooms’
 were students spend significant periods of their school time. This model ‘regulates’ the management of a part of the school population and “avoids contaminating’' the mainstream
 educational praxis with ‘special education intervention or differentiation''
,
 and prevents a number of children from being included in the educational arrangements made for the majority
 of children and young people, from accessing education
,
.
The curriculum
, negative
 attitudes to disability, examination-oriented education system
, lack of support
 services, rigid teaching methods
, lack of early diagnosis
, medical
 model dominated assessment process, lack of parent involvement, stereotypes and prejudices
, general and special education educators
 not well informed in subjects on special education, the reign of the special school system
, absence of coherence of services and possibilities within and across all phases of education
,
, are some of the factors impacting upon inclusion and make the need for change
 more imperative than ever.
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A World Fit for Children
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UN CRPD ''a paradigm shift from segregated to inclusive education''
European legal standards protecting the right to education without discrimination

European Convention on Human Rights:Protocol No. 1, Art. 2: Right to education - Art. 14: Prohibition of Discrimination
European Social Charter (revised): Art. 15: Right to education and vocational training of persons with disabilities - Art. 17: Right to free primary and secondary education-Art. E: Prohibition of Discrimination
While the Salamanca Statement was the first global instrument explicitly calling for the inclusion of children with disabilities in regular education CRPD Article 24 secured the right to an inclusive education in international law. The CRPD does not simply recognize the right to inclusive education as an entitlement. It presents a framework of goals for inclusive education systems. It establishes obligations for governments to provide the supports and conditions required to make quality inclusive education successful for all children and youth with disabilities. Analysis
 of progress towards the Dakar Goals and efforts to include people with disabilities, has shown  that governments have failed to adopt approaches to education governance, policy, planning, financing, implementation and monitoring that result in inclusive outcomes. The CRPD sets the foundation for addressing the ‘inclusion deficit’ in the Dakar goals and the Education For All  efforts to date. Article 24 of the CRPD refers specifically to education, and creates an obligation for governments to do two things: • Provide education to children, youth and adults with disabilities on an equal basis with other children; and • Provide that education within an inclusive system. Article 24, along with other provisions
 in the Convention, establish comprehensive guidance to address the systems barriers
 and failures.

5.
Analysis of the Greek inclusive education system though the lens of the CRPD which our country has recently ratified shows that reforms are needed in aligning our education and mainstream legislation to the content of the Convention and in addressing the lack of implementation. With the ratification of CRPD our country voluntary expressed its consent in being obliged by it and recognized before the international community duties regarding the persons with disabilities.  To this effect  aligning our legislation to ensure the right to education for all requires strengthening the prohibition of discrimination (CRPD Art.3(b), ensuring equality of opportunities (CRPD Art.3(e), State raising awareness actions, translating and disseminating the CRPD to schools, revising  of all public education and employment related policies to ensure that they are fully consistent with the provisions of the CRPD, revising the national budget  to reallocate budgets from segregated solutions to inclusive solutions, training (CRPD Art.3(d) on the CRPD targeting teachers, pupils, families and the community, achieving full accessibility (CRPD Art.3(f), creating focal points, coordination and independent monitoring mechanisms, improving statistical bases and meaningfully involving DPOs in mainstream initiatives. It is not acceptable to offer a person with disabilities welfare in terms of health and not welfare in terms of education. Given that human rights have an universal character, their protection and promotion should take place within a universal design framework for a full and effective participation and inclusion in society (CRPD Art. 3(c) with respect to personal characteristics (CRPD Art.3(h), interests, abilities and goals
4.
The ratification of the CRPD by our country resulted in our immediate obligation to align the legislation to the content of the Convention. This process needs to involve in a meaningful way representative organizations of persons with disabilities as mandated in Article 4(3) and provide all parties involved with the adequate capacity to fully grasp the implications of the CRPD. This obligation is further stated in Preamble (x) section on families which requires that State Parties consult with families, family based organizations and organizations of persons with disabilities in the establishment of national educational plans, ensure that families are consulted and involved in the development and adaption of education plans of their child with a disability and that families are supported to understand and meet the education needs of their child with a disability, through education, training and access to services. In order for our country to build strong and effective governance, policy and planning for a CRPD-compliant inclusive education, a national partnership with self-advocacy and family organizations  must be established and resources must be provided to these groups to develop their leadership for inclusive education. CRPD is the first treaty to place an obligation on states to focus on domestic mechanisms for monitoring. According to Art.33(3) civil society organizations representing children, youth and adults with disabilities and their families must be engaged not only in law and policy reform but also in monitoring of implementation.
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� Anti-discrimination legislation : The Greek Constitution establishes the principle of equality among all Greek citizens (article 4). Article 21 refers explicitly to the fundamental rights of disabled people for autonomy, employment, and participation in social and political life, as well as the duty of the state to implement measures that safeguard those rights.


� Law and legislative framework for inclusion of educational inclusion students with disabilities in Greece 


Greece with the L 2817 of 14/03/2000 designated as “Education of People with Special Educational Needs,” decided to make provision for the inclusion of children with special needs in the mainstream with the support of a special educator. 


Additional information 


1. L.2817/2000: The categories of pupils who are considered as those with SEN are the following: 


Pupils with mental retardation 


Pupils with severe visual or hearing impairment 


Pupils with severe neurological or orthopedic impairment or severe health problems 


Pupils with speech and communication difficulties 


Pupils with special learning disabilities such as dyslexia, etc. 


Pupils with severe cognitive, emotional and social difficulties, autism and developmental disorders. 


Pupils with special educational needs can be also pre-school aged children or adolescents who do not match with one of the above categories but they do need special education and care for a small period or even throughout all their lives (par. 3, article 1). 


2. L.2286/1999 and L.2817/2000: People with disabilities have the right to get their free diagnosis from a Diagnostic Assessment and Support Centre or from a Medical- Pedagogical centre or from a Public Hospital. 


3. M.D G6/102357/10.10.02: Parents have the right to choose the appropriate school for their child providing that the stage of diagnosis has been preceded. Therefore a set of services collaborate with parents informing them for the most suitable education and the Individual Education Plan (IEP). 


4. L.2686/1999: The insurance of children with SN is inscribed into their parents' social insurance. The type of social insurance depends on the type of parents' work and gives them the right to claim appropriate medical services, therapies, support technical services etc. 


5. L.1434/1984 and MDG4a/F224/2001: Youngsters with disabilities receive a special public assistance after the ascertainment of their disabilities. Other decrees ensure protection of people with disabilities, accessibility to public buildings, rehabilitation, etc. The Greek Government has also adopted and implemented the United Nation's Laws in terms of equal opportunities by all means. The Greek government also implements the legislation of the European Union, which refers to education, medicare, provision, and vocational rehabilitation for the people with disabilities. 


6. Law 3699/2008 'Special Education and education of people with disability or special educational needs' where special needs are defined as follows: 


 The difficulties in learning, due to sensory, intellectual, cognitive, developmental, mental and neuropsychiatric disorders which are localized after a scientific and pedagogical evaluation. These difficulties influence the process of learning and school adjustment. Pupils who have disabilities in motion, vision, hearing, who suffer from chronic diseases, disorders in speech, attention deficit, and all pervasive developmental disorders are considered as having special educational needs. 


 As special needs are also considered behaviours due to complex factors, i.e. cognitive, sentimental, mental and social disadvantages deriving from the family and social environment. 


 Difficulties in learning that derive from the social and economic background of the learner as well as low achievers are not considered pupils with special needs. 


 According to the new Law, the teacher of the mainstream classroom is expected to evaluate the need and eventually to seek assistance from the Services of the Ministry of Education (Centres of Assessment, School Advisers, teacher of special education), in order to organise the Individual Teaching Programme of the pupil. Pupils and their families are accepted by the Centres of Assessment and Evaluation who, according to the Law, are responsible for estimating the character of the special need and the educational support pupils expect to receive a) in the mainstream classroom with a specialised teacher, b) in a unit of inclusion for some hours per week (i.e. classes of inclusion), parallel to the mainstream programme, or c) in a special school when severe special needs co-exist and parents decide so, according to the national categorisation system and the resources’ provision in each learning environment.





� ''One Nation Globalization and Inclusive Education''. Derrick Armstrong, Ilektra Spandagou, and Ann Cheryl Armstrong. Faculty of Education and Social Work, University of Sydney


� The decision on whether a disabled pupil attends a mainstream or special school lays exclusively with the authorised centres for assessment and diagnosis (KEDDY) as defined in Law 3699/2008 Special Education and Education of people with disabilities or special educational needs. Parents of disabled children may also consult other private Medical and Educational Centres of diagnosis which are authorised by the Greek Ministry of Education to work under this responsibility. Article 5, par. 4 states that if there is a difference of opinion, then the parents have the right to appeal and the case is assessed by a secondary committee, where the family can appoint one expert (who does not have a right to vote). The decision of the secondary committee is final. Special Education is provided in the following structures: a. The School Units of Special Education with specialised staff (segregated education), b. Schools or departments that operate as autonomous units or annexes of other schools within certain hospitals, rehabilitation units, discipline institutions for under-aged, institutions of chronic illnesses, c. Education at home, when it is necessary, for severe short-term or long-term health problems that prevent a child’s transportation to school


� Disabled pupils in mainstream education are required to follow the mainstream curriculum, which does not include teaching of Braille or sign language. However, besides parallel support in a mainstream class, there is also the option of attending inclusion classes running as part of a school unit (not always available), where pupils can follow a more personalised educational programme according to their needs (Law 3699/2008). Sign language was officially recognised in Greece in 2000, with Law 2817/2000 on the Education of individuals with special educational needs and other regulations. In particular, article 1 par. 4 recognises Greek sign language as the primary language of deaf and hearing impaired individuals (across all special education units). It also requires knowledge of the language by teachers in special schools for deaf pupils.


� Placing children with special needs in the mainstream in the name of inclusion without having made the fundamental changes required for inclusion to actually work, is not inscusion but continuation of old bad practices: Integration, not inclusion for all; Curriculum for the ''normal''; Lack of sufficient infrastructures; System's selective nature; Stereotypes and prejudices; Lack of information; Negative attitudes of non-disabled students; Lack of training and support for the teachers; Lack of training on special education issues; Lack of adequate number of special teachers to support regular teachers; Teachers' negative opinions towards the effectiveness of an inclusive policy; Lack of co-operation among teachers, parents and other professionals (Fotopoulou Kyrini. Educational Support and Inclusion. University of Manchester, 2006)


� There is no particular legislative requirement in the field of education for ensuring accessibility of learning environments. The Centres for Assessment and Diagnosis (KEDDY), which refer disabled students to mainstream education, are responsible for requesting resources for parallel support, aids and equipment, or personalised educational programmes, directly from the Ministry of Education, which approves the funds necessary in each case (Law 3699/2008). Disabled pupils are responsible for securing their own personal assistance. There are also alternative options available for sitting exams for disabled pupils in mainstream education (oral or written examinations) as set out by Ministerial Decision 253/155439/B6 in 2009.


� (Zoniou-Sideri, Deropoulou-Derou, Karagianni, & Spandagou, 2006, p. 285)





� The dominance of a ‘deficit model’ in the Greek context is reinforced by in the new Law. Despite the recognition that ‘disability constitutes a natural part of the human condition’ (Law 3699/2008, article 1, point 1), the dominance of a deficit approach is evident in the statement that “the type and degree of special educational needs defines the form, kind and  category of Special Education provision” (Law 3699/2008, article 2, point 1).





� �


�


Special Needs Education, 2010 	School year 2009-2010: 344 public special schools


European Agency for Development in Special Educational Needs


� In 2009 the Ministry of Health and Social Solidarity estimated that there were 180,000 children with disabilities with special educational needs. The Teachers' Association estimated in 2009 that only 18,500 of these children attended primary school and of these only 10 percent would attend secondary school, due either to a lack of local special education schools or a lack of accessibility. In 2009 the National Confederation of Persons with Disabilities reported that the educational system for persons with disabilities fostered discrimination and social exclusion and, therefore, 90 percent of children with disabilities were excluded from the mandatory nine years of education. The Confederation reiterated during the year that education was not available for persons with serious disabilities and many such persons were forced either to leave school due to lack of accessibility or to accept a low quality education at the special education schools. 


� There is no official research unit dedicated to the collection of data on disability or disability equality. The Ministry of Development has responsibility for the development and implementation of scientific research policy. A strategic feasibility study was completed in 2011 for a National Observatory on disability (funded by the European Social Fund) and established by law in 2003. This was cancelled in 2010 by L.3895/10 and the duties transferred to the National Centre for Social Solidarity. (� HYPERLINK "http://www.ekka.org.gr/IKPA%21show.action?lang=en" �National Centre for Social Solidarity�)


� Modern schools, covered behind equality and isonomy, guarantee a common curriculum and approaches for all, failing to reciprocate to the different needs of students and demanding the same things from all of them. Teaching knowledge follows a strict dissection in subjects, whose choice takes place according to academic criteria, while theoretical, objective knowledge is valued as superior to practical everyday knowledge (Tzouriadou and Barbas, 2003 www.specialeducation.gr/print.php?sid=122).


� There is no single state agent responsible for raising awareness on disability issues Rather, raising awareness activities have been usually part of EU/National co-funded projects (under the capacity of various Ministries) usually implemented by the voluntary/ non-profit sector. One state initiative, the International Conference on Mass Media and Disability and the Emotion Pictures Festival, was implemented annually in the period 2006-2009 by the General Secretariat of Communication and Information (the Ministry of Press), however it was stopped due to lack of funding. Finally, representative disability organisations, such as the National Confederation of Disabled People (ESAMEA) are active in raising awareness regarding disability issues through publications, press releases, seminars/ conferences and direct communication with the state as official social partners for disability issues.( � HYPERLINK "http://www.esaea.gr" �National Confederation of Disabled People�)


� It promotes individualism and competition, and encourages inequality and failure, not only for students with special needs, but for all those who do not conform with the rules it appoints (Liarakou, 2002, pp 105-106). People with disabilities live and are taught in the ghetto of their equals and education is provided as special and partial rather than general (Sehbrock, 2000 in Zoniou- Sideris, 2000, pp 94). (Fotopoulou Kyrini. Educational Support and Inclusion. University of Manchester, 2006)


� There are no specific personal assistance schemes available for disabled people in Greece (such as direct payments or community-based services based on individual support needs). There is one disability cash benefit intended for people who live in the community and who require assistance from a third person (limited to people with certain physical impairment conditions assessed at more than 67% disability). Home help programmes for disabled people have operated on a local level since 2006 providing assistance strictly according to available resources, which has been arguably inadequate for people with high support needs. In 2011, home help programs were funded under the NSRF 2007-2013 priority for “Harmonising family and professional life”, rendering unemployed people (with family members who require assistance) as direct beneficiaries. In practice, disabled people living alone or whose family members are working are excluded from these services. (� HYPERLINK "http://www.disability-europe.net/static.diavgeia.gov.gr/doc/4%CE%99%CE%99%CE%9E%CE%9A-%CE%93" �Ministry of Internal Affairs Circular 64/ 2010 Continuation of Social Programs of Local Authorities�)


� Article 5 and 5a in the revised Constitution of Greece (2001) state the equal right of all to information and participation in the Information Society. In particular, facilitating access to electronic means of information and communication, as well as to the production, exchange and dissemination of information electronically is an obligation of the state. No further legislative instruments exist however to enact this obligation. (� HYPERLINK "http://www.disabled.gr/lib/?p=7465" �Revised articles of the Constitution of Greece (2001)� 


� The success of including children with special needs in mainstream schools depends primarily on when this inclusion starts being applied: if early diagnosis of the difficulties of these children and prompt application of appropriate means of support take place during the preschool age, then there are positive perspectives. Co-existence and inclusion does not mean opening of the school to all children without exception, because this would create a lot of problems (Drakos, 2002, pp 60-61).


� Disability awareness/ equality issues are not part of the initial medical training for doctors, which is based on purely medical subjects. Please note that each university designs the curriculums of its own courses and it is therefore not possible to generalise. It should be noted however that disability equality training is not developed in the country in an organised form or on an academic level so as to form part of initial study courses. (� HYPERLINK "http://www.school.med.uoa.gr/index.php?option=com_content&view=article&id=63%3A2009-03-09-22-57-28&catid=38%3A2009-03-09-23-00-25&Itemid=103&lang=el" �University of Athens Medical School Curriculum�)


� Research has concluded that Greek society’s attitude towards disability, people with special needs and their education is still mainly negative. There is social prejudice and ignorance as a result of the lack of sensitization and education of the Greek society for the problems and needs of disabled people. Our society is not ready or willing to accept difference and live with it (Tzouriadou and Barbas, 2003, www.specialeducation.gr/print.php?sid=122) (Fotopoulou Kyrini. Educational Support and Inclusion. University of Manchester, 2006)


� Special education studies are distinct from mainstream education teacher training, however, modules in special education are usually available as optional modules in undergraduate teacher training courses. Each university designs the curriculums of its own courses and it is therefore not possible to generalise. It should also be noted that disability equality training is not developed in the country in an organized form or on an academic level so as to form part of initial study courses. (� HYPERLINK "http://www.eled.auth.gr/education/guide/MATHIMATA_PERIEXOMENO.pdf" �Aristotle University of Thessaloniki, Pedagogic School of Primary Education Study Guide�)


� Little has been done for the reduction of the number of special schools due to the ill-development of the special school system and the skepticism concerning the integration of moderately and severely disabled students as part of the inclusive policy (Antonopoulou, 2000, www.isec2000.org.uk/abstracts/papers_a/antonopo_1.htm). In 1984 there were 7 special classes, while in 1999 there were more than 700; there are also 200 special schools for children and adolescents with special needs. Most of them serve children in primary education as only few of them offer educational services to students of teenage years (Polychronopoulou, 1999, pp 91). What is more, when students reach 17 years of age, the students with special needs leave special school or special class and return to their homes without any social or professional mainstreaming (O’Hanlon, 1993, pp 75). (Fotopoulou Kyrini. Educational Support and Inclusion. University of Manchester, 2006)


� There is no anti-discrimination legislation specific to vocational training for disabled people. Active policies for inclusion of disabled people into mainstream or specialised vocational training are implemented by the Greek Manpower Organisation (OAED) under law 2643/1998. In particular, 10% of all trainee placements in mainstream courses of vocational training are reserved for disabled people, while there are three specialised vocational training centres exclusively for disabled people, in the cities of Athens, Thessaloniki and Larisa. Around 260 people are trained every year in these centres. Training is offered in secretarial work and use of ICT as well as in craftwork. All vocational training programs under OAED are funded and provide social security insurance.


� There is no anti-discrimination legislation specific to third level education. There is however legislation that facilitates access to university for some categories disabled candidates through admission without exams at 5% of successful placements in each university school (Law 3794/2009, article 35, latest modification of Ministerial Decision 2006). Furthermore, Accessibility Units were established across Universities with Law 3549/2007 (article 12) ‘Reform of legal framework for the structure and function of Higher Education Institutions’ to support disabled students. These provide information and counselling with issues such as access, assistive technology, career options, or any other aspect that relates to disability and university life, while they are responsible for taking all necessary actions for ensuring the accessibility of the University’s services to disabled students. However, the confederation for people with disabilities stated that only two of the 10 universities in Athens were accessible to persons with disabilities


� ...inclusive education is not an end in itself, but a means to an end, that of the realisation of an inclusive society. Thus, those who claim to a commitment to inclusive education are always implicated in challenging discriminatory, exclusionary barriers and contributing to the struggles for an inclusive society. (Len Barton (2001, pp. 10-11) 





� In 1945 UNESCO was founded with a constitution expressing a belief, “in full and equal opportunities for education for all”





� Article 26 proclaimed that everyone has the right to education, free and compulsory at the “elementary” stages, with technical and professional education made generally available and higher education equally accessible to all on the basis of merit.





� Articles 1 and 2 of the Convention state that all rights apply “to every human being” under the age of 18 years, and prohibits discrimination on a number of grounds including that of disability.





� Rule 6 on Education requires states to recognize the principle of equal primary, secondary and tertiary educational opportunities for children, youth and adults with disabilities.





� The 1994 Salamanca Statement recognizes education a fundamental right of ALL children, including children with disabilities. It calls for education systems to be inclusive and designed to take into account the diversity of all children. It states as an underlying belief that: …regular schools with this inclusive orientation are the most effective means of combating discriminatory attitudes, creating welcoming communities, building an inclusive society and achieving education for all; moreover, they provide an effective education to the majority of children and improve the efficiency and


ultimately the cost-effectiveness of the entire education system. The Salamanca Statement also called on the international funding agencies including theWorld Bank and UN agencies like UNICEF, UNESCO and the United Nations Development Program“to endorse the approach of inclusive schooling and to support the development of special needs education as an integral part of all education programmes.”





� In 2000,TheWorld Education Forum held in Dakar, Senegal, adopted the Dakar Framework for Action for Education for All. It commits governments to achieving quality basic education for all by 2015. The Dakar Framework generated a renewed international commitment and a consensus on six comprehensive goals: Improving early childhood care; Free and compulsory primary education for all by 2015; Equitable access to life skills programs; Achieving a 50% improvement in adult literacy by 2015; Eliminating gender disparities by 2005; and Achieving measurable improvements in the quality of education.





� After Dakar was adopted, and in response to concerns that Education for All initiatives were not including children with disability, UNESCO established an EFA Flagship entitled, “The Right to Education for Persons with Disabilities: Towards Inclusion” to encourage international leadership and cooperation for this excluded group. However, with minimal resources and no formal structure linking it to UNESCO programs it has had limited success.





� Another major international commitment to universal primary education was made in 2000 when the eight MDGs were adopted by governments around the world. The MDGs are the most comprehensive commitment to end global poverty and recognize education as central to this aim in the goal to ‘achieve universal primary education.’ International agencies recognize Education for All as the global framework for achieving the MDG goal of universal primary education. Both are to be accomplished by 2015. Like Education for All the MDGs do not make reference to disability. Inclusion International developed a framework for the MDGs to show governments, international agencies and other civil society groups how people with intellectual and other disabilities and their families could be fully included in the education and other goals: Eradicate Extreme Poverty For People with Disabilities and their Families; Achieve Inclusive Education; Promote Gender Equality for Women with Disabilities; Reduce the Mortality of Children with Disabilities; Achieve the Rights of Children and Families; Combat HIV/AIDS; Ensure Environmental Sustainability; Develop a Global Partnership for Development and Inclusion.





� A World Fit For Children expands the proscription on discrimination, with a specific article on children with disabilities. Article 3: “Leave no child behind”. Article 5: “Educate every child.”: This incorporates the second Millennium Development Goal, one of a series of eight development goals adopted in 2000 by the world community to reduce poverty by half, by the year 2015.





� ''Better Education for All''. Inclusion International, 2009





� The recognition of the need to support families so they can advance the rights of people with disabilities (Preamble to the CRPD), the ‘General Principles’ of the CRPD (Article 3), Equality and nondiscrimination (Article 5), Children with disabilities (Article 7), Awareness-raising (Article 8), Accessibility (Article 9), Respect for the home and family (Article 23),Work and employment (Article 27), Participation in cultural life, recreation, leisure and sport (Article 30), International cooperation (Article 32), and National implementation and monitoring (Article 33).





� PoliticalVacuum – of leadership and accountability; Unsupported families; Unsupported teachers; Unaware public; Supply-side exclusion; Systemic failure





� ''Better Education for All''. Inclusion International, 2009





[image: image3.png]GREECE

Question Data Notes and sources used
1. Number of Public Sector Private Sector Total  Academic Source: Ministy of Education, Lifelong Leaming
compulsory 1.381.251 65.047 Yearof and Religious Affairs: www.ypepth.gr
school aged B = Reference
P (T Primary Secondary Primary Secondary
those with SEN) 702,830 678,421 50,899 14,148 1,146,298 | 2009/2010
2. Number of Public Sector Private Sector Total  Academic Source: Ministy of Education, Lifelong Leaming
compulsory 29.954 - Yearof  and Religious Affairs.
school aged 9 Reference | + Data on pupils with SEN in the private sectos
° b Second b “Second: pupils wit in the private sector is
pupils who have EIEY) SERLIEY LY SRy not available. This applies to questions 2 to 5
SEN (in all 22,347 7,607 - - 29,954 | 2009/2010
educational
settings)
3. Pupils with SEN Public Sector Private Sector Total  Academic Source: Ministry of Education, Lifelong Leaming
in segregated 7.483 N Yearof  and Religious Affairs.
ial school . Refer
SERIEAEs Primary Secondary Primary Secondary eference
3642 3,841 - - 7483 | 20092010
4. Pupils with SEN Public Sector Private Sector Total  Academic Source: Ministy of Education, Lifelong Leaming
in segregated 22471 N Yearof  and Religious Affairs.
special classes in y Reference | * This is a change from 2008 data. A stricter
v P Second: P Second:
mainstream rimary econdary. rimary econdary. — application of the operational definition of inclusion
schools 18,705 3,766 - - 22471 200972010 | pag been applied. These pupils are placed in so
called ‘inclusive classes’ (formerly called special
classes). In inclusive classes special teaching is
provided by specially trained teachers, outside the
main school programme. This teaching covers 80%
of the everyday school programme
s with SEN Public Sector Private Sector Total  Academic * Thisis a change from 2008 data.
in fully inclusive - - Yearof  Accyrate figures on pupils with SEN who are fully
settings ey S o) Gz Reference | included in mainstream classes are not available.




[image: image4.png][6. compulsory
age phase

Education in Greece is compulsory for all children between 5 to15 years, i.e. pre-primary (Nipiagwgeio — 1 year), primary (Dimotiko — 6 years) and
lower secondary (Gymnasio — 3 years). However, school age may begin from the age of 2.5 (pre-school age) to Kindergartens (private/public),
which are called Childrens’ Stations or Frefonipiakoi Stathmoi. Some of them also include pre-primary units, which are licensed to operate as pre-
primary schools for one year.

7. Clarification of
Public - Private
sector education

All schools in Greece, including private, are under the responsibility of the Ministry of Education, use the same curricula and, after graduation, all
pupils take together the entrance examination for Tertiary Education.

Pre-primary Education — No. of schools: 456, Teachers and specilists: 667, Pupils: 11,815
Primary Education — No. of schools: 200, Teachers and specialists: 2,860, Pupils: 39,084

‘Secondary Education — No. of schools: 119

Reference: Ministry of Education Lifelong Learning and Religious Affairs, 2009/2010: http://www.ypepth.grfel_ec_categoryssm211.htm

8. Legal Definition
of SEN

The new Law 3699/2008 *Special Education and education of people with disability or special educational needs’ (see * below) regulates all the
issues conceming the degree of the learning difficulties that pupils may meet during the everyday education process either in the mainstream o in
the special system education

According to the Law 3699/2008 ‘Special Education and education of people with disability or special educational needs’, the following are referred
to as special needs:

- Difficulties in leaming due to sensory, intellectual, cognitive, developmental, mental and neuro-psychiatric disorders which are localised after a
scientific and pedagogical evaluation. These difficulties influence the process of leaning and school adjustment. Pupils with special educational
needs are considered those pupils who have disabilities in motion, vision, hearing, who suffer from chronic diseases, disorders in speech, attention
deficit, and all pervasive developmental disorders.

- Special needs are also considered behaviours due to complex factors, ie. cognitive, emotional, mental and social disadvantages deriving from
the family and social environment.

- Special educational needs are also the educational needs of pupils who have one or more mental abilities developed to a degree that exceed a
lot the expected abilities of their age range'.

NB: Diffculties in learning that derive from the social and economic background of the leamer as well as low achievers are not considered as
pupils with special needs.

* NOMOX 3699/2008 — ®EK 199/A’2.10.2008, Ediki) Aywyri Kai EKTIGIBEUON QTOWWY e GvaTmnpia i pe EiBIKEG EKTTQIBEUTIKEG aVAYKES,

hitp://www disabled.grilib/7p=17947




